This research study focuses on teacher-student and student-student interaction, which are considered very important aspects of classroom life. There has been a growth of interest in the analysis of teacher language and interaction in language classrooms and many (e.g. Ellis, 1994; Tsui, 2001) believe that classroom interaction is one of the major variables affecting SLA in formal settings. This study aims to give some insight into classroom interaction and how this interaction shapes L2 learning and teaching in Turkey and England. Systematic classroom observation along with the field notes taken to record observations is the main research method in this study used to describe and examine interaction patterns and to measure learner production in secondary classes in Turkey and England. The participants are foreign language teachers and non-native speaking students. Over a month, more than 50 lessons were observed in the secondary schools in both Turkey and England at two levels (13-14 and 14-15 year age group). In Turkey, English classes were observed whereas in England, the observation was conducted in German and French classes. English is taught as a foreign language in Turkey; German and French are also taught as a foreign language in England. The findings of this research study are expected to provide a better understanding of instructional practices and procedures in L2 classrooms. The results of this research study, however, should be seen as suggestive rather than conclusive since they are derived from a relatively small sample.
Introduction
There has been a growth of the interest in the analysis of teacher language and interaction in language classrooms and many believe that classroom interaction is one of the major variables affecting SLA in formal settings. It has been recognized that successful outcomes in a classroom may depend on the type of language used by the teacher and the type of interactions occurring in 1 The data used in this paper is collected and analyzed as a part of a Doctoral Thesis. 2 Instructor, Ph.D., METU, Faculty of Education, Department of Foreign Language Education, gmuge@metu.edu.tr the ways that the teaching and learning of spoken language are handled pedagogically in Turkish and English secondary schools.
The Purpose of the Study
This study aims to provide research-based assistance to teachers and researchers on different orientations to language teaching and on the effectiveness of these differences for classroom language learning by analyzing oral interactions between teachers and students. Research such as this study might provide directly relevant information for teachers and educators and might be valuable to teachers who can identify with it. Understanding the ways in which classroom talk is "accomplished" (Mehan, 1979 ) is crucial to understanding of the role of interaction in SLA (Walsh 2006, p. 22) . Therefore, it is particularly important for this study to establish the type of real classroom-based data which might provide directly relevant information for language teachers in the two different contexts. As Nunan (1987) puts it, it is necessary to have a realistic awareness about what is happening in the classroom in order to assist teachers in their professional development.
Research Questions
The research questions in this study are developed in the light of previous research and existing theories, which have been discussed so far, and they aim to explore the nature of classroom interaction in L2 classrooms in Turkish and English secondary schools. The research questions for this study are as follows:
1. Is there any difference in the way the modern language teachers organize the lessons in the two countries?
2. Is there any relationship between instructional differences (i.e. meaning-focused and grammarfocused instructions) and students' language production?
Method
A systematic observation scheme -the Communicative Orientation of Language Teaching (the COLT) -Observation Scheme (Spada & Frohlich, 1995) was adapted and used in this research study. Observation is commonly used in education as a tool to support understanding educational situations, evaluate the effectiveness of educational practices, and plan attempts for improvements (Malderez, 2003) .
Participants
The data in this research was collected in two different contexts: Turkey and England. Over a month, more than 50 lessons were observed in the secondary schools in both Turkey and England at two levels (13-14 and 14-15 year age group). In Turkey, English classes were observed whereas in England, the observation was conducted in German and French classes. English is taught as a foreign language in Turkey; German and French are also taught as a foreign language in England.
The participants in this study were modern language teachers and non-native speaking students in secondary schools in Turkey and in England. The observations analyzed in this article are summarized below: 
Data Collection
All the lessons were audio-recorded as a part of the COLT observation scheme. The researcher was just an observer taking no part in any activity in the classroom. The coding for all categories on Part A of the scheme was done in 'real time', in other words, this part of scheme was filled in while the observer was present in the classroom as the lesson unfolded. Part A describes classroom events at the level of activity. The basic unit of analysis in Part A is a change in activity. The activities were timed and the starting point for each activity was entered in the left-hand margin of the coding form. During the observation period the observer put check marks in all the relevant boxes under each of the major heading. While coding for Part A some additional notes were also taken in order to obtain a complete picture of the overall period of observation.
During the observation process audio-recordings were made for later Part B transcription coding.
Unlike the Part A coding which is done in 'real time', coding for Part B was done after the observation, using audio-recordings since this level of analysis is more detailed than Part A. During the recordings, the researcher was in the classroom and the participants were aware of the recordings. The occurrence of Part B features for the entire observation period was coded. The basic unit of analysis for coding and later for analysis for Part B was the teacher and student turn (i.e. any speech which is produced by a speaker until another person starts speaking). Within each student or teacher turn a check mark was put in the appropriate column whenever any relevant categories occurred. New check marks were entered only when there was a change in one of the categories; in other words, a new check mark was not placed when several uninterrupted instances of the same category occurred.
The COLT Observation Scheme Part A: Classroom Events
As in the case of the categories of Part A, the communicative features have been developed by a number of discussions in the current literature of first and second language acquisition, communicative language teaching, and communicative competence. 
The COLT Observation Scheme Part B: Communicative Features
The second part of observation scheme (Part B) analyses the communicative features of verbal exchanges between teachers and student and/or students and students as they occur within each episode or activity. The rationale for Part B derives from the fact that the development of communicative competence is a major concern in the current language teaching literature, and constitutes one of the basic issues in the Development of Bilingual Proficiency (Allen et al., 1983) . 
Data Analysis
For COLT A, the percentage of time spent on each of the categories under the major features (e.g.
'Participant Organization', Content', etc.) was calculated. By doing these calculations, it is hoped that within the category 'Participant Organization', for example, what percentage of classroom time the teacher worked with the whole class or did group-work will be illustrated. In order to provide these percentages, it is necessary to calculate the percentage of time spent on each particular category.
For COLT Part A, each activity and episode was timed and numbered during the observation period in order to determine the percentage time spent on the various categories both within individual activities/episodes as well as across the entire lesson.
If two or more categories were checked off under the same major heading, the primary focus should be indicated according to the time spent on a particular category. If two or more categories were considered to be equal focus, the same amount of time and emphasis spent on more than one category. The COLT scheme allows researcher to do double coding in Part A which indicates equal focus on two features. . Analysing language classrooms through through classroom interaction. International Journal of Human Sciences, 11(2), 1149 Sciences, 11(2), -1166 Sciences, 11(2), . doi: 10.14687/ijhs.v11i2.3044 1154 The Part B analysis focuses on the verbal output and the interactions of teachers and students and thus, it is more detailed than the Part A analysis. Each check mark in a particular column of Part B was counted and divided by the total numbers of check marks under that particular feature. This procedure was followed for all categories of part B for both teacher and student verbal interaction.
It was hoped that the audio-recordings of the lessons would provide a detailed description of the verbal interactions between teacher-student and student-student in the language classrooms observed.
Reliability of this study is believed to have been strengthened by being consistent in analysis and in the interpretation of the COLT scheme across all coding since the same rater coded all observation schemes and audio-recordings. In addition, detailed classroom observation notes helped the researcher in coding high inference categories in real time. Since the COLT scheme had been used in many other studies before, the researcher chose to use the same categories, without bringing many modifications into the scheme in order to enhance the reliability of this particular study.
Findings and Discussion
Since this study includes a relatively small sample of language teaching it only aims to give some insight into classroom interaction and how this interaction shapes L2 learning and teaching in the two countries in which this research study was conducted. Therefore, the suggestions and the indications of the findings of this study will be tentative rather than conclusive. From a theoretical perspective it is hoped that the findings of this study will provide some implications for the questions raised and provide food for discussion on a number of pedagogic and theoretical issues.
It is also expected that this study would provide possible future directions for further research.
In this section some parts of the combined data for the Year 9 and 10 classes will be presented in order to provide an overview of the features of classroom interaction in Year 9/10 classes in England and Turkey. The results of the observations conducted in Year 9 and Year 10 classes were combined and this section will summarize some important features of classroom interaction based on the findings of these observations. The mean percentage of observed time in each category in Part A and the mean percentage for each category in Part B, deriving from frequencies for the classes observed in England and Turkey will be presented below.
Participant Organisation
Participant organization is a major variable in classroom interaction, and it should be included in any observation scheme in classroom-based research. The category of participant organization in the COLT scheme refers to three basic patterns of organization for classroom interactions: 1.
whole-class work 2. group-work 3. individual work.
There was a very limited student-to-student/class organization; therefore, students had not many opportunities to participate in classroom interaction. There was little emphasis on pair/group work in language classrooms in both countries. Language classes observed in England spent markedly more time on pair/group work than their Turkish counterparts (12% compared to only about 2%) (see Figure 1 ). The findings of SLA research that group work helps the teacher to create a positive and relaxed atmosphere (Foster, 1998) and also encourages the teacher take a less direct and more facilitative role (Hawkes, 2012) appear not to have been applied into the classroom contexts observed in either country.
Figure 1: Participant Organization as a Percentage of Observed Time
As Chappell (2014) points out, classroom researchers have been making considerable efforts over several decades to understand the talk that takes place between teachers and students. From a great deal of discourse and conversation analytic research on classroom interaction we know that the Initiation-Respond-Feedback (IRF) organization is the default interactional practice for all curricular areas including the contexts of second and foreign language classrooms (e.g., Poole 1992; Hall 1995 Hall , 1998 Hall , 2004 Hellermann 2003 Hellermann , 2005 Seedhouse 2004 )" (cited in Hall 2010, p. 206) . As
Hall (2010) suggests a great deal about the kind of language knowledge learners are expected and if the IRF were the only practice, it would certainly constrain learners' development of using the target language outside the classroom.
The findings of this study provide a support to the claim developed by some previous researchers (Prabhu, 1987; Fazio & Lyster, 1997 ) that the greatest percentage of time in L2 classrooms was spent in teacher-led whole class activities and IRF is the main pattern of interaction between the teacher and learner manner, as illustrated below: Research (e.g. Chaudron, 1988; Gupta, 2004; Hulen, 1989; Nunan, 1991; Sakui, 2004) shows that teacher talk most of time in a classroom and controls the classroom interaction As Carless (2008) finds out in his study that secondary school language classrooms relied heavily on teacher input with teachers driving the lesson and doing most of the talking. This piece of study also indicates that language classes in both countries were mainly teacher-centered and teachers controlled the classroom discourse to a higher degree as indicated below: 
Content (Focus on Form/Focus on Meaning)
Many have taken the view that classrooms in which the focus on meaning-based instruction, group work and creative language-use opportunities are 'good' and teacher-centered classrooms with a focus on forms, correction and restricted language use are 'bad'. Today, the research findings on this issue are somewhat controversial. 'The debate revolves around the degree to which teachers need to direct learners' attention to understanding grammar whilst retaining a focus on the need to communicate' (Sheen 2002, p. 303) . Thus, on the one hand, there are those (e.g. De Keyser, 1998) who advocate separate and explicit attention to grammar and teaching of discrete points of grammar. There are other researchers (e.g. Doughty and Varela, 1998) , on the other hand, who advocate minimal interruption to communication by limiting attention to grammar. These two different views have been encapsulated by Long's proposal (1988 Long's proposal ( , 1991 Long's proposal ( , 2000 that grammar instruction can be presented in two ways: 'focus on form' and 'focus on formS' (Sheen, 2002) . This approach assumes that 'comprehensible input is best experienced through classroom interaction, which is supported by attention to form provided incidentally when justified by communicative As with communicative features of interaction, the focus on forms and/or meaning in each class differed across schools and across countries. Classes in the schools observed in both countries focused on language form (grammar, vocabulary, etc., as the COLT scheme defines it) more than on the message being conveyed. These findings support the fact that ESL teachers still emphasize forms over meaning, accuracy over communication. (see Figure 3 ). 11. S1: John said he would fly England…England in March.
There was very little time spent explicitly focusing on the discourse and sociolinguistics features of the linguistic system in all the classes observed, which indicates that teachers in this study did not put much effort into directing students' attention towards these language features, as illustrated in of student utterances in Turkey were in the target language) (see Figure 5 ).
Figure 5: Teachers/Students' Use of Target Language in Total Turns
Language teachers in schools observed in both countries used L1 to a great extent in their speech turns observed. Students, on the other hand, used the target language more than their teachers did.
Therefore, the findings of this study seem to provide some evidence regarding how the teachers' use of the target language affected the students' use of the target language, as illustrated below: 4. S1: Hot.
5. T: Hot, hot is an English word, the word we have here is "hote", h-o-t-e. It is a "guest", a room for guests, …also could be a room in somebody's house. However, this result might be explained that students were primarily engaged in teacher-controlled activities. Therefore, it might be the nature of the activity which explicitly focuses on grammar and vocabulary, as illustrated in Extract 3 and 4, and not the teachers' language use that influenced students' use of the target language.
Although students observed in this piece of research study used the target language in the classroom more than their teachers did, they generally produced restricted utterances as illustrated in Figure 6 .
Figure 6: Students' Sustained/Unrestricted Utterances and Student Initiation in Total Turns
Student talk is another important variable in classroom interaction. As Ellis (1994) indicates, students in a classroom context are often restricted to a responding role, therefore, their opportunities for participating productively in the L2 classroom are constrained. Harley et al. (1990) also reported that because student talk in teacher-fronted activities are restricted, and learners also have a limited number of opportunities they have to produce language which goes beyond simply getting their messages across. Therefore, the findings of this study provided some evidence regarding students' restricted responding role in classroom interaction. Swain and Carroll (1987) also predicted that providing more opportunities for student-initiated talk would increase the amount of sustained talk. Student initiation remained quite limited in the language classrooms observed in both countries. Although student initiation reached the highest percentage during the observations conducted in the schools observed in Turkey the amount of sustained student talk remained very limited in the schools observed in Turkey.
Although students in English classes produced more unrestricted utterances, they did not appear to use the target language to a greater extent or produce more sustained utterances than their Turkish counterparts observed in Turkish classes. Therefore, this study failed to provide clear evidence about the effect of using L2 in language classes on student language production. There was no direct correlation between the students' use of L2 and student language production in the classes observed.
Conclusion
As Holliday (1999) points out, there are secondary school classrooms all over the world with very similar seating arrangements and teacher-student behavior, despite national cultural differences.
Indeed, this study provides some evidence that language teaching and classroom interaction have some similar features as well as different features in the two different countries observed. Language teaching and classroom interaction in secondary schools observed in England and Turkey appear to have some differences, but they also have some similarities, despite classroom culture differences in the two countries. Classes in the schools observed in both countries focused on language features more than on the message being conveyed. Similarly, this study provided evidence that classroom organization shows a tendency to teacher-centered classes. The main classroom organization was teacher-student/class in both countries. The findings of this study provide support to the claim that the greatest percentage of time in L2 classrooms was spent on teacher-led whole class activities.
There was little emphasis on pair/group-work activities in all the schools observed in both countries. The findings of SLA research that group-work facilitates language acquisition and helps the teacher to create a positive and relaxed atmosphere appears not to have been applied in the classroom contexts observed in both countries.
Since most of the classroom interaction was tightly controlled by the teachers students' reliance on their interlanguage was minimal in the schools observed in both countries. Teachers in language classrooms used L1 to a great extent in their speech turns observed. As Hamilton (2004) suggests whether teacher's primary goal in a particular context is to provide opportunities for free-flowing conversation or to focus on language structure affects student talk and the fluency. Although much research demonstrated that whole-class interaction can negatively affect learner participation, Toth (2011) suggests that 'success is possible when the teacher's discursive power to set goals and manage turn-taking is wielded with care' (p.21). In this study although teachers mainly used whole class tasks, students used the target language more than their teachers did. However, students mostly produced minimal and restricted utterances because of the nature of the activity used in the classrooms. Similarly, this study failed to provide clear evidence about the effect of meaningfocused classes on student language production. There was no direct correlation between the communicative orientation of language classes and student language production in the classes observed. . Analysing language classrooms through through classroom interaction. International Journal of Human Sciences, 11(2), 1149 Sciences, 11(2), -1166 Sciences, 11(2), . doi: 10.14687/ijhs.v11i2.3044 1163 The results also showed that teachers talk most of the time and control the classroom interaction as many researchers suggested. That is to say, students in the classrooms observed responded to teachers' questions in most of their speech turns and produced restricted utterances. Thus, the findings of this study give support to the claim that students in a classroom context are often restricted to a responding role, therefore, their opportunities for participating productively in the L2
classroom are constrained. This should also be taken into consideration from the perspective of the qualities of an effective foreign language teacher as stated in the literature which suggests that teacher are expected to maintain positive teacher-student interaction by creating a positive classroom atmosphere (Arikan, Taşer & Saraç-Süzer 2008; Arikan, 2010; Çelik, Arikan & Caner, 2013) .
It was concluded that the COLT observation scheme was able to differentiate between the classes observed in this study, both in terms of individual categories of interaction which capture the features intended to show the nature of communicative interaction in language classrooms and in terms of the final ranking procedure which gives sufficiently differentiated scores regarding communicative orientation of classrooms. Although the COLT observation scheme was able to differentiate well in terms of the nature of communicative interaction it did not provide any detailed information on how students negotiate for meaning or if they produce meaningful and grammatically correct sentences which would help the researcher to compare learners' achievement in each class. As Allen and Caroll (1988) indicate, because the COLT observation scheme was developed to provide a broad picture of the types of activity which characterize L2 classrooms, it does not enable researchers, for example, to pay sufficiently close attention to the exchange structure of discourse.
Because of the various limitations to the study specified above, the results in this research should be treated tentatively. More research is needed to validate the findings presented in this study. This study failed to provide a direct correlation between the percentage of student initiation and the length of student utterances. Although the length of student utterances varied across schools, student initiation remained quite limited in the language classrooms observed in both countries.
Finally, it is hoped that language teachers can find implications from the findings of this study for their classroom teaching. This study is also expected to provide a trigger for many more classroombased studies into foreign language teaching and learning in schools, particularly in Turkey. As Hellermann (2008) suggests that his own research on classroom interaction has informed his own teaching practice. Findings from that research can also be used to raise awareness in other practitioners of the reflexive nature of talk, and action in their own classrooms while policy makers are advised to work on teacher-student interaction as much as possible (Amir, 2013) .
Microanalytical studies of the sequences of turns at talk in classroom will continue to offer insight that offers empirical evidence to support theoretical studies of power and student-teacher agency in the classroom.
